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Abstract • This article provides an introduction to the aims, methods, and interdisciplinary approach of this new journal, elucidating the traditions of international
textbook research and the function of educational media as illuminating sources
for various academic disciplines. Textbooks and curricula in particular, which are
not only state-approved but also of a highly condensed and selective nature, are
obliged to reduce the complexities of the past, present, and future onto a limited
number of pages. Particularly in the humanities, which often deal with concepts
of identity and portrayals that may be more open to interpretation, textbooks
can become the subjects of controversial debate, especially in relation to societal
shifts such as globalization and immigration. In this regard, this journal intends to
illuminate the situations in which educational media evolve, including their social,
cultural, political, and educational contexts. The emergence of new, particularly
digital, educational media marks new modes of knowledge production. The Journal of Educational Media, Memory, and Society (JEMMS) invites analyses that reach
beyond the printed page and even beyond the institution of the school itself.
Keywords • curricula, educational media research, identity construction, knowledge control, knowledge production, knowledge transfer, mutual perceptions,
new media, sociology of education, textbooks, textbook research

nyone inquiring into the ways and settings in which knowledge
is acquired, stored, applied and altered must have an interest in
consulting educational media, particularly in textbooks and curricula
that are mostly defined and determined by the state. Individual as
well as collective knowledge is always a result of a pre-structured societal order and the respective forms produced by various media.1
Ever since the evolution of the modern school system, textbooks have
acted as privileged media in this respect. For the state, they have been
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the preferred instruments of civic education and national instruction,
and for millions of people they have been the first, and often the only,
books that they had read and been confronted with. Textbooks are
therefore not merely another medium of socio-cultural knowledge
among others; they embody an early and also authorized element of
“mass media.” Even if they are—as are indeed all other media too—
subject to a wealth of influences during the reception process, and no
direct conclusions can be drawn from them regarding the knowledge,
ideas, judgments, or attitudes of individuals, the logics of construction and the contents of textbooks have nevertheless influenced generations of future citizens in one way or another.
Throughout the world, school textbooks provide valuable information as to how cultural knowledge is legitimated, presented,
taught, and assessed in schools. Almost everywhere, they are based
on state-approved syllabi and curricula. In this regard, they reflect the
knowledge and values defined by a given society, and particularly its
political elites, as essential and thus suitable for passing on to the next
generation. As textbooks tend by necessity to be of a highly selective
nature, and are either subjected to official approval procedures or are
oriented toward state-regulated examinations in their contents and
methods, the knowledge and interpretations they hold appear legitimated and authorized to a particularly large extent. The impression
that they do not only transport accurate, secured, and consensually
approved knowledge but are also objective and free of judgment, is
widespread. To a certain extent, curricula and textbooks appear to
carry an official “stamp” promising “the truth.”2 Even if it really can
only be a question of a claim to truth and to general validity, and even
if textbook knowledge is the subject of political and cultural discourse
in many—particularly democratic—countries, textbooks nevertheless
transport specifically authorized information, which in turn can refer
to cultural as well as political hegemonies.3 In this respect, they represent a constantly unique and for many academic questions highly
fruitful cross-section of education, academia, the public sphere, and
politics.
If we consider the wide distribution of textbooks and the fact that,
in principle, they carry the seal of the state, their relevance as instruments of political influence and social steering becomes obvious.
Without a doubt, there are great differences in this regard between
the various education systems; the spectrum ranges from relatively
open systems oriented toward pluralism and discourse to authori-
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tative structures in which a small and powerful elite controls and
defines education policy. In both cases, they convey the positions of
influential groups. In most democratic states, these positions correspond to the values shared by the majority of society, as societal acceptance of a medium is relatively high whenever it corresponds to
the current patterns of thought, interpretation, and assessment and
adopts their communication structures.4 In this regard, textbooks select and represent codes and interpretations that are either socially
dominant or—in authoritarian states—prescribed “from above.” In
the processes of planning, production, and design, as well as in the
phases of implementation and reception, they reflect the principal
political and cultural ideas and values of their time and social structure, which, in turn, cannot be isolated from the cultural and political—and nowadays economic too—conditions of their conception.5
In many societies, textbooks are repeatedly the subject of potentially controversial discourse negotiating the validity of the knowledge
they currently contain due to their generally authoritative nature. This
is the case for curricula and textbooks of all subjects, as the complete
spectrum of teaching media is part of our social knowledge system.6
History, mathematics, or biology textbooks alike all contain selective
knowledge with a tendency toward canonization, and they all classify information either as relevant or as dispensable. The definition of
“relevant” is never permanently fixed but subject to historical change,
depending on the political and cultural conditions under which the
definition is formulated. Textbooks are therefore to be generally understood—regardless of discipline—as media that convey and reduce
the complexity of social realities in a specific way, thus in turn themselves participating in the construction of social realities. They transport and convey not only pure data or value-neutral information, but
also codes containing clues as to what is considered “worth knowing”
by societies or their ruling elites, and how this knowledge should be
transported. It is a case of “canonized knowledge,”7 selected, filtered,
structured, evaluated, and didactically coded by a variety of players,
which always helps us to draw conclusions pertaining to society as a
whole, its cultural and social structures, and also its political culture.
History, geography, and social studies books have particularly attracted the interest of researchers, politicians, and the public. These
subjects usually focus on the rather more sensitive issues of collective identities and serve as basic identification tools pertaining to belonging and not-belonging.8 They not only convey representations of
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specific regions, nations, or groups; they also offer authoritative interpretations of the past, the present, and the future of a given society,
serving as both product and provider of a specific memory culture.9 It
is through these textbooks in particular that societies transmit ideas
of citizenship, of values, and of norms that seem to be of validity at
least for the nation or the group they are supposed to legitimize and
stabilize. They serve almost every state as central resources of identity construction via knowledge that is—as this first issue of our new
journal demonstrates—still primarily structured by the nation-state,
despite a wealth of tendencies toward globalization. The choices made
by the authors of social studies and history textbooks concerning what
to include and what to omit, or what to emphasize and what to leave
unelaborated, always reflect the ways in which the (national) past is
supposed to be remembered and connected to the present. They are,
therefore, never completely free of political and ideological considerations. They repeatedly provoke the question as to whose history and
whose future should be presented, and in what way. In this respect,
they act as important instruments of state remembrance policy and
central sites of remembrance for individual societies.10 It is, therefore,
hardly surprising that textbooks provide “battlegrounds” on which
questions of interpretative power and cultural authority and, ultimately, the right to define and pass on legitimate knowledge, are negotiated and fought for. Textbooks are especially likely to provoke
severe political conflicts in places where doubt has been cast on the
national self-image, either externally or through violent domestic conflicts. At the same time, however, they may reflect such conflicts, in
some cases even becoming media of conflict control.11

Traditions of International Textbook Research
“Textbook Research” is rather more a complex cross-section than a
homogenous, clearly distinguishable area of research. The spectrum of
disciplines that approach the textbook with differing, yet often overlapping questions ranges from the humanities, such as history, area
studies, and linguistics through social sciences, education, social anthropology, media sciences, religious studies, political sciences, and
psychology to the natural sciences such as geography, mathematics, and biology. From a historical as well as contemporary perspective, textbook research makes a substantial contribution to studies
on societal knowledge, its contents and structures, its transience and
4
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suitability for being passed on to the next generation. It focuses on
knowledge shared at a particular time by a larger group of people
and passed on to the next generation with some continuity as well as
on knowledge and interpretations that are particularly controversial
within a given society.12
The potential of textbooks to divide peoples and induce conflicts,
and to inspire peace and empathy, is particularly relevant to the branch
of textbook research that derived from textbook revision activities that
began in the 1920s and early 1930s, and which were further developed after World War II. Scholars working in this area have especially
focused on the various perceptions, stereotypes, and conflicts, and
the resulting concepts of the enemy that have evolved between different countries and cultures. The textbook, as an instrument of “intellectual armor” and nationalistic mobilization, has been at the focus
of such research, which analyzes and revises any contents that may
hinder international understanding and/or encourage nationalistic
or chauvinistic attitudes.13 Traditional textbook research has, however, not only dealt academically with the cross-sections of academia,
education, politics, and public life; it has also taken an active part in
these spheres. It has not only analyzed the production of concepts
of the enemy through public instruction; it has—with the support of
international non-governmental organizations—also contributed in
practice to minimizing mistakes, distortions, and prejudices.14 These
efforts and their successes are documented by the activities of several bilateral textbook commissions, some of which still exist today.
German academics and institutions have been deeply committed to
such undertakings and with good reason. In view of the particularly
burdened national past and the ambivalent relationship that the
Germans have experienced with their own nation as a result of this
past, they have been specifically motivated—and also particularly
credible—whenever it has come to the revision of nationalistic interpretations of history. This has earned them—and indeed traditional
textbook research as a whole—a great deal of respect on an international level.15 At the same time, it has provoked the objection that this
kind of research was—or so it has been claimed—born “of the spirit of
politics and the normative postulations of enlightenment” and thus
founded on politics rather than on academia.16 And one of the central
aims of textbook revision was indeed to “encourage an appropriate
knowledge and understanding of the other nations and to bring children up to be free from prejudice and willing to cooperate peacefully,
and to reduce … conflict potential between nations.”17
Spring 2009
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Textbook research has been struggling for a new definition of its
basic concept as well as of its methodological approaches for a long
time. In 1979 Karl-Ernst Jeismann, founding director of the Georg
Eckert Institute in Braunschweig, initiated the journal Internationale
Schulbuchforschung/International Textbook Research, pointing out two
desiderata in his introductory essay to the first issue. On the one
hand, he claims that early international textbook research took as its
starting point the (no longer tenable) assumption that textbook texts
have a direct and constant effect on the ideas and behavior of pupils,
and, on the other hand, that it pursued—focused on purely national
points of reference—primarily defensive goals such as the revelation
and correction of mistakes, distortions, concepts of the enemy, and
stereotypes. Jeismann saw the future of international textbook research in opening up the area in several ways, including the analysis of the social, didactic, and curricular contexts in which textbook
contents are conveyed, and questions of their reception. He equally
focused on even stronger interdisciplinary cooperation and consideration of transnational dimensions;18 that is, challenges to research
that remain equally relevant today.
With this new journal, the Journal of Educational Media, Memory,
and Society, we wish to continue the traditions established during the
thirty years of Internationale Schulbuchforschung/International Textbook
Research. At the same time, however, we wish to inspire new research
questions and encourage approaches that reach beyond established
concepts, thus opening up international textbook research to fresh
perspectives and new impulses. If we look back on the established
tradition, we find that since 1979, 540 authors from fifty countries
have published more than 400 essays and textbook analyses alongside well over 200 forum contributions and documentaries in the
Georg Eckert Institute’s journal Internationale Schulbuchforschung/International Textbook Research.19 The largest group of authors comprises
historians, geographers (including education experts), researchers in
social studies and education science, and linguists. The journal has
been oriented toward authors and readers with a particular interest in issues of stereotypes, concepts of the enemy, identity patterns
and corresponding underlying assumptions in textbook passages,
the function of textbooks in the process of nation-building and the
creation of social cohesion through knowledge production. From
a methodological point of view, content analyses of textbook passages,
and later of images, have tended to dominate. Twenty-seven percent
of all contributions have dealt with topics particularly relevant to Ger6
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many, 28 percent with topics pertaining to one or more European
countries, 25 percent with the textbooks of non-European countries,
16 percent with global, and 4 percent with Europe-wide perspectives.
The textbook has remained the most significant medium for the journal throughout its thirty years of existence.20 Essentially, Internationale
Schulbuchforschung/International Textbook Research has been an important and reliable forum of academic exchange for many parties. Its
columns have, however, only given limited space to issues of social
reality, which have been subject to change due to globalization and
the information revolution. Yet a high level of internationality among
the authors and readership, which was certainly the case for Internationale Schulbuchforschung/International Textbook Research,21 a wide range
of academic disciplines and regions subject to study, the diversity of
educational media relevant to the institution of the school, and the
plurality of theories and methods are of an absolutely defining nature
for modern research on educational media as envisaged by the Journal of Educational Media, Memory, and Society; these elements will be of
high significance in constituting the profile of this journal.

Textbook (Research) and Beyond
The Journal of Educational Media, Memory, and Society will allocate a central position to research analyzing legitimacy, identification, and argumentation structures and international comparative portrayals of the
function of these issues in textbooks. Other approaches of interest will
include curriculum research, which is well established on an international level; systematic textbook research, which focuses on principles
of construction; language and the design of textbooks as well as the
implementation and reception of educational media in the classroom
from the perspectives of education science, cultural studies, or sociology, which use textbooks and other educational media as sources from
which to draw conclusions regarding the stability and changeability of
social structures, cultural norms, or political preferences.
The journal will, therefore, adopt the central threads of international textbook research, while at the same time moving beyond
them and their traditional subject of study. Up until now, many
textbook studies have been conceptually limited to quantitative approaches (counting text passages and images on specific topics), and
to qualitative content analyses. Research on the social constructions
inherent in textbook representations is rather rare. Even rarer, howSpring 2009
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ever, are comparative context analyses that not only justify the decision to include or omit certain aspects; they also seek to explain
why certain points are highlighted or marginalized. Which cultural,
historical, social, political, or geographical factors are of importance?
Who influences the development of curricula and textbooks, and by
which means and which political, cultural, or economic resources?
What is prescribed in curricula and which overarching goals are defined? Which facts and contexts are excluded and what does this tell
us about the society and powers who enjoy or have gained influence
on textbook representations? What dynamics are to be found in the
development of textbooks? On which social and cultural patterns is
the construction of curricula based? How is the selected knowledge
presented, which didactic principles are given preference (and with
which intention?) and to what extent do these correspond with the
social context they affect?
In reference to Foucault’s social constructivism or even Pierre
Bourdieu’s “Theory of Action,” for instance, we are confronted here
with conflicts of definition and the modes in which these conflicts take
shape, with their participants struggling for resources, with interests
and motives, with hegemonies, power relations, and opportunities for
influence. In short, we are confronted with questions pertaining to the
social, economic, cultural, political, and religious contexts of textbook
production and textbook use.22 The new journal will be open to such
questions, theories, methods, and debates, as well as to approaches
provided by the sociology of education or psychology, particularly research on stereotypes and prejudice, in relation to the construction
and effects of textbook contents and their role in the process of citizenship or human rights education.
The Journal of Educational Media, Memory, and Society will also widen
the horizons of textbook research in other ways. The journal places
the textbook into the context of the whole spectrum of educational
media relevant to the school as well as within the frame of reference
of the society in which they are implemented. One need not necessarily go so far as Staffan Selander, who perceives national curricula and
textbooks as (mere) designs for learning that were (only) suitable for
the early industrial age, and who ascertains for the post-industrialized
era of globalization and multiculturalism a turning to individual curricula and new digital learning resources23 in order to recognize that
textbooks are only one—albeit now as always a central one—source of
information in the classroom and only one resource for identity constructions among many others. Extending the research interest to other
8
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educational media relevant to the school corresponds to the diversifying of the discursive and medial arenas in which the sovereignty of
interpretation and the power of definition are struggled for today, for
it is through such developments that the social space and the function
of textbook knowledge becomes subject to change. By no means is it
only textbooks; numerous other media also convey the societal ideas
and interpretations of the self or the respective “other.” Monuments,
memorials, and museums, for instance, are equally rich in meaning
and highly symbolic transmitters of knowledge and representations,
often bearing the stamp of state authority. Other media such as the
press, film, the belles lettres and non-fiction volumes, and the Internet or video games, may not convey officially legitimated knowledge,
yet they are equally influential in inspiring meaning and, above all,
they interact in a variety of ways with traditional teaching media.
Indeed, recent studies have shown that the textbook remains the
preferred teaching medium in most countries of the world, and that
diverse attempts to work with New Media in the classroom have not
(yet) nearly achieved the success expected by the makers of education policy. The lack of technical equipment suffered by many schools
even in highly developed industrial nations, the persistence of teachers, and the absence of didactic concepts appropriate to the use of new
or mixed media in more or less traditional teaching environments,
are not to be underestimated in this respect.24 Regardless of this, however, pupils and teachers alike are subjected to the most diverse of
influences when outside of the school. The representations of reality
provided by textbooks must always—and today even more so than
ever before—retain the upper hand in the cacophony of rival suggestions as to how pupils should see the world. Textbook knowledge is
increasingly diffracted, reinforced, recoded, and neutralized by other
media and actors. Research must challenge this intermediary character of the textbook and indeed with a greater force and courage than
it has demonstrated up until now.25 It would appear worthwhile, for
example, to compare the specific construction logic inherent in various types of educational media, to analyze the points at which they
conflict or converge and to provide explanations as to how various
educational media and entities involved in the process interact or
compete with one another. The role played by textbooks in the process of knowledge production and adaptation can thus be assessed in
comparison with other media.
This can hardly, however, be achieved with the traditional methods
of textbook research alone. Such an undertaking demands a (theoretSpring 2009
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ical) openness toward innovation and interdisciplinary approaches.
The Journal of Educational Media, Memory, and Society therefore aims
toward clearly extending the disciplines and research perspectives of
textbook research, thus opening up topic areas, including those with
only an indirect relevance for research on educational media. This
includes—to name only a few—theories and issues of media studies;
questions of memory and memory cultures; research on (historical or
spatial) awareness and processing images; and empirical studies on
reading skills, text comprehension, and the reception of the thematic
contents.
All this is ultimately connected to the attempt to provide or allow
for answers to current challenges such as globalization, the shaping of
multiethnic and multicultural societies, or the transition into the information age, challenges that fundamentally alter our understanding
of knowledge, learning, and sense making.26 What, for instance, does
the increasing interaction in young people’s use of the media mean
for school learning processes and what do growing global networks
mean for processes of identity construction?27 Students today grow up
with new technologies and new media.28 And yet we still only know
very little about changes in the relationship between the educational
medium, teacher and the pupil, and in the traditional “information
flow,” when processes of adaptation are more a result of independent
action than of mere reception. The same goes for organization principles and structures of knowledge featured on the Internet. If we set
aside exceptions such as China, it is not state approval agencies but
rather search engines that—primarily following algorhythmic criteria and logic rarely defined by content—decide which information
is found, thus considerably influencing what is taken to be “worth
knowing” and what is not. One thing is clear: the information society has produced new knowledge systems that are constituted in
interdisciplinary, often anonymous, transnational and state-free discourse contexts, and it is considerably more difficult to look behind
these media than it is to look behind textbooks in order to ascertain
which knowledge is structured and conveyed in which way, how hegemonic structures and social discursive knowledge achieve validity,
how or with what level of sustainability this new knowledge is accepted, and what the knock-on effect may be on the (nation-)state
structures imposed on school classroom knowledge.
In view of this, research must first reach beyond the textbook in
the narrow sense and perceive it as part of a general media system
that lends structure to textbook knowledge, at the same time influ10

JEMMS

Textbooks and Beyond: Educational Media in Context(s)

encing its reception. In this context, we find ourselves confronted by
one question in particular: How are the traditional functions of educational media and their effects in school-relevant contexts changing
as a result of new tendencies in information systems and knowledge
cultures, and what consequences will this have for the formation and
transformation of knowledge?29
Second, it appears essential to lend historical depth to research
within the field; that is, to research widely the history of various educational media and the strategies of knowledge transfer that shape
it. Historical research on educational media that deals with the genesis of knowledge and education cultures does not only serve to
provide historical certainty within this research area; it also allows
for the location of current processes within a long-term perspective,
thus shifting continuities and ruptures in the production, usage, and
effects of educational media into the limelight. The spectrum here
ranges—to name only a few examples—from primers and textbooks
through other print media such as catechisms, published sermons,
reference volumes or newspapers, through media related to cultures
of memory, such as museums, exhibitions, and monuments to electronic media such as film and television, which in recent times have
also become relevant for the school classroom.
Third, research on educational media that uses comparative approaches to analyze patterns of identity construction and the resulting diversity and competition between interpretation patterns must
confront the new tension between the national and the transnational.
This first issue of our new journal also deals with this problem. The challenges of globalization for education and instruction are approached
(in Hanna Schissler’s article), as are ubiquitous national conflict situations (in the articles by Thomas Bender and Mauricio Tenorio Trillo).
While the European Union is undertaking a kind of post-modern
“nation-building,” and spreading supranational identity concepts for
this purpose, at the same time and also in Europe, the national is once
again being “reinvented” in accordance with the nineteenth-century
model (cf. Charles Ingrao’s contribution in this issue). Apparently unstoppable homogenizing tendencies are discernable on the one side;
on the other side, national, religious, or ethnic references that have
hitherto remained stable and relatively enclosed, are diffusing. Within
this context, traditional images of the self and the “other” are reinforced because they allow for self-assurance and orientation; at the
same time, however, many certainties, terms, and points of reference
begin to waver. The consequences of these complex and, indeed, amSpring 2009
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bivalent processes for conceiving and designing educational media
are likely to be one area of great interest to research on educational
media over the next few years.

The Journal of Educational Media, Memory, and Society and Contexts
Nomen est omen: The title of the new journal paves the way for its program. As a platform for the new field of educational media research,
the journal situates this field in various contexts, namely in social,
cultural, political, educational, economical, and academic environments, in which educational media are produced, distributed, and
understood. Although international specialist organizations producing academic publications with their own focus topics have existed
for a long while,30 these mostly involve academics who decidedly
see themselves as “textbook researchers” or as education scientists,
whereas the debates beyond this “subject community” still frequently
disintegrate into subject- or region-specific public spheres. The Journal
of Educational Media, Memory, and Society is oriented toward breaking
boundaries, and establishing cooperation with regard to its subjects of
study as well as to its theoretical concepts. The journal wishes to provide a forum for the young, international and multidisciplinary area
of educational media, which will transcend the hitherto closed circles
of discourse, thus adopting new impulses from—and in turn proving
fruitful to—neighboring disciplines such as media or communication
sciences, psychology or perhaps even cognitive science.
There is no question that social practices and cultural contexts
are written between the lines of medially conveyed knowledge, and
that, at times, this knowledge is charged with new meaning. Certainly, socio-cultural knowledge can under some circumstances have
an influence on societal structures, yet generally it is the contexts that
define and determine relevant knowledge.31 Research must, therefore, turn its attention to the societal, historical, and communicative
contexts of the knowledge represented in and handed down via textbooks and other educational media, and analyze the central objects,
structures, and functions of this societal knowledge, the social mechanisms of the process of passing on knowledge to the next generation, and the concrete as well as symbolic forms of its portrayal. With
reference to Foucault’s “archeology of knowledge,” research on educational media can reveal historically and socially defined patterns
of thought and interpretation by opening up the contexts of societal
12
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knowledge production. This can lead to certain concepts and norms
becoming dominant while others disappear from public awareness.
Discursive knowledge that is channeled into textbooks and then reflected by them is determined by a frame of reference that is fractured
in many places. Its corner points, however, include the following.32

The Social Context
Many scholars claim that it is the context of textbook production and
textbook use that gives the text and the contents real meaning. In
doing so, the focus is placed on the issue suggested at the beginning,
the question as to which social interest groups (hope to) gain influence over the design of educational media and how and which do
not. What does this mean for the inclusion and exclusion of certain
contents, representations, and spatial references? Is, for instance, a
national or a nationalistic history narrated, or is the national narrative rendered more fluid? Do certain groups insist on harmonizing
and homogenizing, or do they demand pluralist approaches? Do the
textbooks filter and ignore or rather encourage different interpretations? To what extent do educational media demonstrate who possesses social influence and representational rights, and who is fighting
for such? Of course, earlier research has also sharpened our awareness of competing interest groups, each seeking a dominant voice in
constructing what counts as popular memory.33 They have, however,
only given little consideration to the fact that, in this process, different discourses are constantly being established, and that a simple
top-down model—i.e., from the government straight to the classroom—would be an analytical framework for authoritarian systems
at best. In more open societies, however, we encounter extremely
delicate processes of negotiation that differ greatly from one country
to the next in terms of their (often obstinate) participants such as politicians and publicists, parliamentarians and pressure groups, industrial
representatives and social activists, textbook authors and textbook
publishing houses, parents and peer groups, pupils and teachers.

The Cultural Context
If we are interested in comparative approaches—and the journal will
encourage comparisons in particular—cultural settings and national
Spring 2009
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or regional cultures of learning are as important as the content and
the structure of textbooks and other educational media. Concepts of
knowledge vary across time and regions; there are major differences
from state to state concerning ideas as to how knowledge should be researched, taught, or learned. The same is true for specific forms of educational media, which are also the products of a specific socio-cultural
context. The design of educational media strongly influences the way
in which students conceive knowledge, how they develop skills and
competences, and how they approach problems. At the present time,
we know only little about how and why designs of learning and textbook use vary dramatically between different cultural and national
settings. Who is involved and who or what influences the process of
conveying knowledge and thus shaping meaning?

The Political Context
If we attempt to analytically categorize the contexts in which textbooks
and educational media can be documented, our attention is first called
to questions of direct political influence.34 Here, researchers are interested in interdependencies between resources of power on the one
hand, and the selection and implementation of knowledge on the
other hand. Mechanisms of state or political control over knowledge
conveyed by the school as well as open and covert hegemonies and a
variety of structural factors all influence the production of school textbooks. Legal framework conditions vary greatly from one country to
the next, and have an enormous influence on textbook production.

The Educational Context
Contexts are not only of interest in relation to the evolution of educational media but also in terms of their practical relevance. We still
only know little about which media are utilized in the school classroom to what effect, both in international comparison and in many
national settings. We must, however, bear in mind that teachers who
constantly give voice to their own attitudes and values in their classes
thus change the meaning of information, including the information
implemented in various educational media. Teachers consider what is
written in the textbook to be either important or of no consequence;
they either confirm or fracture the basis laid down by a given educa14
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tional medium. Textbook research has only conducted few studies on
how this happens, how the teachers select, (re)define, and (re)interpret
medially conveyed knowledge; the same applies to the influence enjoyed by entities and media outside of the school.35 It is, therefore, our
hope that essays published in the Journal of Educational Media, Memory,
and Society will provide answers to the question as to how and whether
discourse structures in textbooks and mass media either differ or remain constant. Which intermedial logic is to be found in the burning
glass of educational media in general and textbooks in particular?36

The Economic Context
Educational media in general and textbooks in particular are also subject to the economical logic of the market. There are enormous differences in this regard from one country to the next, and these have a
long-term effect on learning and education cultures. If we consider,
for instance, that in countries with a free textbook market the idea
of permanently updating textbooks is highly unattractive from an
economical point of view, it becomes clear that the often somewhat
delayed incorporation of new research tendencies is a profit-making
issue, and not a question of the logic inherent in the cultural and political discourse. Textbook knowledge is equally subject to a marketdetermined filter.37 In systems in which the textbook market is regulated purely by the state, however, the production of textbooks follows a
different logic, one that is based on politics rather than on economics.

Conclusion
The Journal of Educational Media, Memory, and Society wishes to raise
awareness of these and further contexts; some of them are illuminated by this issue, which is edited by Hanna Schissler (Braunschweig). In this respect, the first issue is suggestive of the focus for this
new journal: diversity in its topics, a wide range of disciplines, embracing theory, plurality of method, and internationality. The journal
is open to all contributions reflecting on educational media, whether
they are oriented toward sociology, quantitative and qualitative empiricism, from the media sciences, history or from the field of discourse analysis. There is doubtless a particular interest in theoretically
founded and internationally comparative research on patterns of inSpring 2009
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terpretation and identity constructions that are of a controversial nature, and which become the objects of societal negotiation processes.
The journal is equally interested in studies on the interrelationship
of form, content, and meaning; of power, hegemonies, positions, and
knowledge, between structure and agency, between subject and object, between different states as well as between states and civil societies. The Journal of Educational Media, Memory, and Society is, however,
most interested in all scholars who will participate in a critical discussion of educational media in contexts beyond disciplinary borders.
With this decidedly multidisciplinary and broad vision, the Journal of
Educational Media, Memory, and Society intends to contribute toward
the development of research on educational media, a research area
that is only just evolving and thus entails particular academic potential. Adopting and examining this potential will be the principal aim
of this journal, which will appear bi-annually and involve a doubleblind peer review procedure.
Translated by Wendy Anne Kopisch
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